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Statement from the General Education Task Force

As faculty, we are justifiably proud of the work we do with our students. We all feel satisfaction in seeing
students progress during their careers at WOU. At the same time, most of us undoubtedly have
moments of reflection on where our students’ educations fall short.

Many of us can likely recall conversations with colleagues about how too many of our students aren’t
demonstrating the writings skills we want them to have, or, aren’t showing the reading habits and
abilities that they need not only for academic success, but to continue learning effectively after college.
We may also have had similar conversations around a range of skills and abilities, like critical thinking
and scientific or quantitative literacy.

While we may be able to address some of these concerns in our respective programs, these kinds of
skills and abilities are also clearly relevant to the general education of our students. For this reason, the
members of the Faculty Senate General Education Committee began a critical examination of the LACC
and degree requirements at WOU. That process was started over a year ago. In the interim, campus
administration proposed a new degree structure and announced the formation of a task force to
address general education reform. That action may have changed the venue and process for revising
general education requirements at WOU, but the faculty interest in this endeavor remains the same: to
serve our students better.

The membership of the General Education Task Force not only reflects the university’s colleges and
academic divisions, but also different perspectives on general education. Some members of the task
force were prepared to enact far-reaching changes to the curriculum. Other members preferred an
incremental approach. And still others only perceived a need for minor adjustments to improve general
education. The recommendations in this report reflect an authentic coming together of these different
perspectives.

We invite you to review our revised recommendations. As before, we welcome questions, comments,
and suggestions. We also want to make clear that adopting a new structure for general education will
only be the beginning of the reform process. Implementing, executing, and managing the new
curriculum will also be performed by faculty, notably by Faculty Senate and your colleagues on the
General Education Committee. Faculty judgment and interests are the foundation of the
recommendations from the Task Force and will continue to be the basis for implementing those
recommendations.



General Education Mission and Learning Outcomes

General Education Mission
Adopted for use by GETF by Faculty Senate July 11, 2017

General Education is a crucial component of the learning experience at Western Oregon University,
providing students with fundamental skills for lifelong learning. Students apply, communicate, and
integrate ideas from a variety of disciplines. They gain abilities to think and act critically as citizens of
a complex and ever-changing world. The curriculum empowers students to pursue diverse interests
and perform varying roles in their personal, social, and professional lives.

General Education Learning Outcomes (GELO)
Adopted for use by GETF by Faculty Senate July 11, 2017

1. Putinto practice different and varied forms of knowledge, inquiry, and expression that
frame academic and applied learning. (Intellectual foundations and breadth of exposure)

2. Demonstrate the ability to evaluate information and develop well-reasoned and
evidence-based conclusions. (Critical thinking) (ULO: Inquiry & Analysis)

3. Articulate the challenges, responsibilities, and privileges of belonging in a complex, diverse,
interconnected world. (Citizenship) (ULO: Diversity)

4. Integrate knowledge, perspectives, and strategies across disciplines to answer questions
and solve problems. (Multidisciplinary learning) (ULO: Integrative Learning)



General Education Framework

Credits

Min  Typical Max
Foundations
Mathematics
Writing
Communication and Language
Critical Thinking
Health Promotion
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First Year Seminars

Quantitative-focused Seminar 4 4 4
Writing-focused Seminar 4 4 4
Exploring Knowledge
Literary and Aesthetic Perspectives 3 4 4
Literary and Aesthetic Perspectives 3 4 4
Scientific Perspectives 4 4 5
Scientific Perspectives 4 4 5
Social, Historic, and Civic Perspectives 3 4 4
Social, Historic, and Civic Perspectives 3 4 4
Integrating Knowledge
(each course includes at least one high-impact practice)
Citizenship, Social Responsibility, and Global
Awareness 3 4 4
Science, Technology, and Society 3 4 4

Total 44 62 70



Foundations

Description
Foundational Skills are distinct points of study which, when encountered at the beginning of the college
experience, help set students up for continuing success in the classroom and beyond.

Implementation

The GETF has identified a suite of Foundational Skills, including Communication, Technological Literacy,
Critical Thinking, Creative Thinking, Information Literacy, Reading, Health Promotion, Mathematics,
Quantitative Literacy, and Writing.

The following skills are recommended to be covered in discrete Foundational Skills courses:

A. Mathematics up to 2 courses
B. Writing up to 2 courses
C. Critical Thinking 1 course
D. Communication and Language 1 course
E. Health Promotion 1 course

Content Areas

Mathematics

Description

Mathematics courses provide opportunities for students to learn and practice problem solving,
modeling, and quantitative reasoning and the communication of mathematical and logical arguments
and concepts.

Check with your advisor to determine which of the following courses will satisfy the mathematics
requirement for your program:

A. MTH 105

B. MTH 110

C. MTH111

D. MTH 112

E. MTH 211 AND 212

F. MTH 231

G. MTH 243

H. MTH 251

Alternatively, students may show competency by scoring 61 or higher on the WOU ALEKS Math
Assessment, earned in a proctored and timed testing environment (see
http://www.wou.edu/math/aleks/ for more information).




Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1.

® Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Quantitative Literacy rubric at a
minimum level of two.

Writing

Description

Writing is a form of critical learning that is developed through meaningful, iterative experiences across
the curriculum. In the General Education, Writing courses provide an introduction to processes,
strategies, and conventions that promote the effective development and communication of ideas in
writing.

Course Criteria
A. Writing 121 (or demonstrated competency**)
B. Writing 122 (or demonstrated competency**)

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1.

® Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Written Communication rubric at a

minimum level of two.

** See http://www.wou.edu/writingctr/first-year-writing/ for Writing placement information

Communication and Language

Description

Communication is characterized by the ability to create, deliver analyze, and receive meaningful
messages, particularly in forms other than Writing, including, but not limited to: oral, signed, visual,
gestural, and non-verbal languages.

Content Criteria
Courses in this category focus on developing the student's ability to convey and receive ideas to others
through one or more of the following:
A. active practice and application of communication-centered knowledge;
B. preparation for effective participation in academic and public dialogues, discussions, and
exchanges;
C. create and analyze messages appropriate to purpose and context; and



D. learn to negotiate meaning and express oneself in a variety of registers and in more than one
cultural or linguistic context.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1.

e Courses will include a signature assignment that affords students the opportunity to

demonstrate attainment of two (or more) features of the Foundational Skills rubric at a
minimum level of two.

Critical Thinking

Description

Critical thinking is characterized by the comprehensive exploration of issues, ideas, artifacts, and events
before accepting or formulating an opinion or conclusion. It is a habit of mind that empowers individuals
to effectively analyze, evaluate, synthesize, and apply information and ideas from diverse sources and
disciplines throughout their lifetimes.

Content Criteria
Courses in this category develop a student’s ability to do one or more of the following:
A. use investigative and analytical thinking skills to clearly articulate issues, examine alternatives,
explore complex questions, and solve challenging problems;
identify and analyze how contexts, biases, and assumptions can affect a position;
evaluate the logic and validity of arguments, and the relevance of data and information;
synthesize information in order to arrive at reasoned conclusions; and
recognize and avoid common logical and rhetorical fallacies.

moow

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 2.

e Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Inquiry and Analysis rubric at a
minimum level of two.

Health Promotion

Description

The focus of these courses will be on health promotion and disease prevention as it pertains to
maintaining and improving health across the lifespan, with a particular focus on how college students
can apply this in their own lives. Courses in this area will include both a lecture and physical activity lab.

Content Criteria
Courses in this category will explore one or more of the following:



A. genetic predispositions / heritable traits that impact health;

B. assessment of health behaviors;

C. impact of social determinants and environment on physical activity, nutrition, and mental health
behaviors;

D. application of physical activity in promoting health and preventing disease;

E. application of healthy nutritional practices in promoting health and preventing disease;

F. application of stress management in promoting health and preventing disease; and

G. goal setting and programming for behavior change relative to physical activity, nutrition and

positive mental health behaviors.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1 and GELO 2.

® Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Foundational Skills or Inquiry and
Analysis rubric at a minimum level of two.
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First Year Seminars

Description

The First-Year Seminars at Western are topical/integrative seminars designed to incorporate the
development of a subset of foundational skills (reading, information literacy, creative and critical
thinking, technological literacy, and either writing or quantitative literacy) into topical coursework.
Seminar enrollment is limited to no more than 25 students.

Courses

These courses will be listed in the catalog with a general description of the nature of seminars, but listed
in real-time availability, registration, etc. with additional title/description information (similar to the
current 407 courses).

FYS 101 Quantitative-focused Seminar

FYS 102 Writing-focused Seminar

Course Criteria
Each seminar should be topic/issue-oriented and refine students’ ability to:
A. read and analyze for interpretation and comprehension (reading);
B. find, evaluate, and use credible information. (information literacy);
C. think innovatively, use evidence and make connections to solve problems (creative/critical
thinking); and
D. appropriately select and responsibly use technology, with a particular emphasis on systems at
WOU (technological literacy).

Seminars should focus on topics of general interest, reflective of faculty specialities and expertise, but
not rooted in any particular discipline’s theoretical or methodological frameworks. Topics should be
used to spark student curiosity and inquisitiveness in a broad way and to provide a foundation for
practicing the requisite skills. Faculty should model these attributes in their selection of materials and
also, potentially, by inviting other WOU faculty to participate in the course as co-teachers or guest
lecturers. Faculty may also develop complementary or parallel seminars that address a common topic
from different perspectives.

Additional Course Criteria for Quantitative-focused Seminars:
e Integrate assignments that require the use and understanding of quantitative
information/evidence.

Additional Course Criteria for Writing-focused Seminars:
® Integrate several writing assignments and a variety of types of writing.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1 and GELO 4.
Because these courses will be taken very early in a student’s academic career and cover topics
broadly, they represent an introduction to skills and concepts, rather than a mastery.
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e Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Foundational Skills rubric at a
minimum level of two. Signature assignments for Writing-focused seminars and
Quantitative-focused seminars should also demonstrate at least two additional features specific
to the appropriate rubric.

Sample Topics:

All in: The Economics and Psychology of Darwin and Dating

Gambling Gender and the Gig Economy

Art in Science and Nature Glitches: Accidental technology that
The Birds and the Bees: Pollinators, changed the world

pollution, and biodiversity What is Home?

Sports and Civil Disobedience Living in the Internet Age

Clone wars: Food, science, and society My Space: Nationalism and Immigration
The Creative Process Why Natural Disasters Suck for People

Examples from other institutions:

Appalachian State University:
https://firstyearseminar.appstate.edu/welcome-first-year-seminar-1

University of Denver: https://www.du.edu/fsem/index.html

Dickinson College: http://www.dickinson.edu/homepage/99/first_year_seminars
The University of Kansas:_http://firstyear.ku.edu/fys

University of Maryland-Baltimore County:
http://fye.umbc.edu/fye-peers/first-year-seminars-fys/

12



Exploring Knowledge

Description

The “Exploring Knowledge” curriculum provides students with perspectives beyond what they will learn
in their major by promoting discovery of new content and ideas through exploration of a wide variety of
scholarly topics. Students are required to select courses from each of the three perspective areas and
may count any of these courses toward their major or minor.

Implementation
Students must complete two courses from each of the three perspective areas:

A. Literary and Aesthetic Perspectives 2 courses
B. Scientific Perspectives 2 courses
C. Social, Historical, and Civic Perspectives 2 courses

If applicable, courses may count toward a major or minor.

Content Areas

Literary and Aesthetic Perspectives

Description
Literature and the arts help us make sense of ourselves and our world. By studying and participating in
creative work, we gain insight into our own subjectivity and that of others.

Courses in this area are designed to engage students in studying material of literary and aesthetic
dimensions, i.e. artistic creations, including those using that unique human creation — language. Material
to be studied will come from a variety of cultural contexts and social perspectives, and investigate how
culture is constructed and manifested. Courses will apply recognized techniques and methods of literary
analysis of literature, and/or aesthetic and conceptual analysis of art. Courses will either focus on
particular areas of art (such as literature, poetry, music, visual art, dance, theater, or performance art)
or may consider multiple areas of aesthetic works. While courses will come from specific disciplines,
they should be designed and delivered for a broad student population. As language and art is central to
human cultures, the study of both is an integral part of the general education curriculum, to foster a
deeper comprehension of human culture and the ways in which it affects who we are, both as
communities and individuals.

Content Criteria
Courses in this perspective area explore one or more of the following:
A. the human experience of artistic and/or literary forms;
B. the value of aesthetic experience and the role of artistic/literary expression in the development
of self and society;
C. analytical and historical aspects of literary/aesthetic attitudes and judgments; and
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D. creative processes and techniques.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1 and GELO 2.

® Courses will include a signature assignment that affords students the opportunity to

demonstrate attainment of two (or more) features of the Foundational Skills or Inquiry and
Analysis rubric at a minimum level of two.

Scientific Perspectives

Description

Courses in this perspective area are designed to engage students in the systematic study of the natural
world, including both physical and social phenomena, through observation and investigation. This is
accomplished through active learning and inquiry-based labs that employ scientific reasoning, empirical
evidence, and application of appropriate techniques to define and solve problems. Introductory science
classes with lab components are an integral part of the General Education curriculum because they help
students develop a deeper comprehension of science content, as well as gain knowledge about the
nature of science, the attitudes of science, and the skills needed for scientific inquiry.

All courses in this category must have a designated lab component as indicated in the course description
that accounts for at least 40% of the scheduled class time for the term. “Labs” are defined as
instructional opportunities for students to work independently or in small groups with the instructor
readily available to provide assistance and supervision. While instructors may give short presentations
and supervise some student application of content, the emphasis should be placed on student-driven
inquiry and analysis.

Content Criteria
The lab-based classes in this perspective area provide students with opportunities to engage in one or
more of the following:
A. make observations and gather evidence to describe, explain, and predict physical and/or social
phenomena in the natural world;
B. use experimental evidence, data collection techniques, and/or quantitative methods to build,
describe, and test scientific models;
C. design investigations, engage in scientific reasoning, manipulate equipment, record data,
evaluate results, and communicate findings; and
D. analyze data from natural systems to study human impacts on the environment.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1 and GELO 2.
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e Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Foundational Skills or Inquiry and
Analysis rubric at a minimum level of two.

Social, Historical, and Civic Perspectives

Description

Courses in this area allow students to explore different approaches to the study of society and politics,
including the contemporary and historical constitution of social and political ideas, relationships,
structures and institutions. This broad area includes the social, historical and political dimensions of art,
economics, and human values, beliefs and behavior. Courses vary in terms of both specific content and
method, and are drawn from multiple fields. While courses should demonstrate different disciplinary
approaches to the content area, they should also be designed and delivered for a broad student
population.

Content Criteria
Courses in this perspective area explore one or more of the following:
A. social relationships, structures, and institutions;
human thought, beliefs and value systems;
political relationships, systems, and institutions;
social and political change over time;
articulations of social and political relations in cultural, economic and ideological forms; and
the interrelationships between natural forces, political systems, and social constructs that shape
the world both within and across historical and geographic contexts.

mmoow

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 1 and GELO 2.

® Courses will include a signature assignment that affords students the opportunity to

demonstrate attainment of two (or more) features of the Foundational Skills or Inquiry and
Analysis rubric at a minimum level of two.
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Integrating Knowledge

Description

The “Integrating Knowledge” section of the General Education curriculum intends to promote linkages
between academic disciplines and provide students with opportunities to think critically as citizens of a
multifaceted and dynamic world. While individual disciplines provide different viewpoints for explaining,
understanding, and/or predicting phenomena in natural and human environments, the process of
gaining knowledge about the world inevitably leads to intersection of diverse perspectives. Making
connections between disciplines and different areas of interest and inquiry enables students to gain a
deeper comprehension about wide-ranging phenomena in an increasingly complex and interconnected
world. The faculty at WOU hope that these courses inspire students to apply an integrative perspective
throughout their formal education and beyond. The Integrating Knowledge section provides distinct
opportunities for the General Education curriculum to fulfill two of the GETF’s intended design
principles. First, courses in this section can, and perhaps should, consist of primarily upper division
coursework. Second, this section facilitates the development of new courses offered in collaboration
across divisional boundaries.

Implementation
Students must choose one course from each area. Because multiple courses will be offered in each
area, students have considerable flexibility identifying those courses that best suit their interests.

Courses can be either lower- or upper-division, preferably the latter, and each must include at least one
"High-Impact Educational Practice" (see list in Appendix A).

Content Areas

Citizenship, Social Responsibility, and Global Awareness

Description

Citizenship, Social Responsibility, and Global Awareness courses pose questions about belonging: how
do people, individually and collectively, define who they are, where they belong, who they belong with,
and what the responsibilities of belonging are. This includes critically interrogating the answers to these
guestions, and how those answers work to define who is included and who is excluded from fully
participating in public life. In integrating citizenship and social responsibility with global awareness
courses in this area should address how people define and articulate their social and political ties to
others, especially across international boundaries, and examine the extent and level of our moral
responsibility toward each other and the world around us. Citizenship and Global Awareness courses
should also offer opportunities for students to examine the intersection of citizenship with other forms
of identity, explore the moral and life obligations inherent to being human, and the degree to which
they have an obligation to benefit the whole of society and the world. Courses vary in terms of both
specific content and method, and are drawn from fields across the university.

16



Content Criteria
Through the use of at least one high-impact practice, courses in this Integrating Knowledge area involve
the explanation and interpretation of one or more of the following:
A. citizenship in a transnational and/or comparative context;
B. practices of inclusion and exclusion from public life, particularly in the context of global and
transnational issues such as the rights of stateless and undocumented persons;
C. employing a comparative perspective to investigate questions of social responsibility;
discerning connections across cultural contexts, whether modern or historical;
E. developing a sense of their own identity and responsibility as a member of local and global
communities.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 3 and GELO 4.
e Courses will include a signature assignment that affords students the opportunity to

demonstrate attainment of two (or more) features of the Diversity or Integrative Learning
rubric at a minimum level of three.

Science, Technology, and Society

Description

Science, Technology, and Society concerns the interactions of sociocultural forces, advances in scientific
knowledge, and technological development. Courses in this topic area examine how science and
technology influence society, culture, and/or politics. Alternatively, courses may investigate the myriad
ways that sociocultural forces impact the scientific enterprise and technological innovation. Regardless
of approach, students integrate content knowledge across disciplines while investigating the
connections between science, technology, and humans.

Content Criteria
Through the use of at least one high-impact practice, courses in this Integrating Knowledge area
provide students with opportunities to engage in one or more of the following:
A. make meaningful connections between the various fields of science, technology, and
mathematics and the arts, social sciences, and humanities;
B. use scientific inquiry, quantitative analysis, and appropriate technologies to solve problems
relevant to society;
C. examine how scientific achievements and emerging technologies have shaped human societies
and critically evaluate the impact on individuals, society, and the environment;
D. study current environmental issues with an emphasis on the relationship between humans and
the environment;
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E. explore the ways in which sociocultural, ethical, political, and/or economic factors influence
scientific and technological development; and

F. appreciate the mutual contributions of science, technology, mathematics, the arts, social
sciences, and humanities to social well-being.

Assessment Criteria
e Course activities and content should demonstrate clear alignment with GELO 3 and GELO 4.

e Courses will include a signature assignment that affords students the opportunity to
demonstrate attainment of two (or more) features of the Inquiry and Analysis or Integrative
Learning rubric at a minimum level of three.
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FAQ

How do | get my class into a category?

Once the criteria for each category are set by the General Education Committee and approved by the
Faculty Senate, there will be a call for courses for each category, probably in fall of 2018. At that time,
you will need to submit your proposed qualifying courses, along with evidence that they meets the
criteria, to the General Education Committee. That process will determine the classes included in each
category for the 2019/2020 catalog.

Who gets to create and teach First Year Seminar classes?
Anyone can propose a first year seminar class - we hope that all academic units will get involved. The
proposals will be vetted by the General Education Committee and the new General Education Director.

From Provost Steve Scheck, “Staffing of the general education curriculum will be handled as part of a
systematic reallocation of FTE that currently is committed to teaching LACC coursework and, as student
enrollment demand increases, with new FTE (re)assignment. Expectation is that both tenure track and
non-tenure track faculty will be involved in servicing the new general education curriculum.”

How will we accommodate transfer students that do not have transfer degrees?

We will create a working group to look at how best to accommodate transfer students. Our goal was
always to create a general education that encourages students to start at WOU and does NOT
disadvantage transfer students. We are mindful that there is still work to be done, and welcome
feedback and ideas regarding how to support our transfer students.

How will we accommodate transfer students that do have transfer degrees?
These students are welcome to participate in General Education courses, but do not have to complete
any of the WOU General Education requirements.

Where are the Q, W, and D courses?

While the Q, W, and D designations are not used in this model, the attention to those skills remains.
Quantitative literacy is addressed in one of the First Year Seminars as well as the scientific perspectives
in exploring knowledge, writing is addressed in one of the First Year Seminars and Writing Intensive is
one of the high impact practices included in the integrated learning strands, and diversity is a key
component of some of the integrated learning strands.

What about House Bill 29987

The state has put together a working group to address the mandate in House Bill 2998, which calls for 30
credits of general education which will be accepted at every state institution. The working group
includes our own Tad Shannon, who has been communicating with the GETF. While it looks like the
flexibility of our new model will work well with what they decide, Tad and the GETF and GEC will
continue to work together on this issue.

Who is in charge of overseeing this curriculum?

The General Education Task Force is working through the calendar year. Starting in January, the General
Education Committee will continue to work on the proposal in order to submit it to Faculty Senate. Once
it passes Faculty Senate, the curriculum will be overseen by Faculty Senate, primarily through the
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10.

General Education Committee, under the leadership of the General Education Director, a role which we
hope to have in place by summer of 2018.

Who is the General Education Director?
This is an intended position that would be filled by a member of the faculty similar to a Division Chair.
The main task would be to handle the administration of the general education program.

From Provost Steve Scheck, “An announcement will be released in winter term 2018 calling for
applications for a .5 AY position for a faculty Director of the General Education Program; this position
will be limited to tenure track faculty.”

Where is all of the background information (including the example class lists) from the previous
documents?
The other documents are still available on the faculty senate web site (here).

Our current LACCs have been largely unchanged for a long time. Will this curriculum be around for the
same amount of time?

A key difference between this curriculum and our LACCs is that this framework creates a General
Education Program, which can be modified, like other programs, at any time. Once implementation
begins, there will be a process of assessment and data collection that will help determine needs for
possible future changes. The General Education Director and General Education Committee will work
together to oversee the curriculum within the structure of our Faculty Senate processes.

20



Appendix A: High-Impact Practices

Each class within the Integrating Knowledge category must include at least one HIP from this AAC&U
modified list (www.aacu.org/leap/hips). Faculty proposal and syllabi must include evidence of how at

least one HIP is specifically integrated. Two or more of these HIPs may naturally be integrated or have
natural ties with one another.

Learning Communities

The key goals for learning communities are to encourage integration of learning across courses and to
involve students with “big questions” that matter beyond the classroom. Students take two or more
linked courses as a group and work closely with one another and with their professors. Many learning
communities explore a common topic and/or common readings through the lenses of different
disciplines. Some deliberately link “liberal arts” and “professional courses”; others feature service
learning.

Example: Investigating the opioid crisis. Students concurrently take two classes that together delve into
the current opioid crisis, such as business / economics and geography, or social science and health.
Faculty collaborate on content, readings, projects, etc. more deeply learn about the dilemma from an
economic, geo-social, geo-political, and public health perspective.

Writing-Intensive Courses

These courses emphasize writing at all levels of instruction and across the curriculum, including
final-year projects. Students are encouraged to produce and revise various forms of writing for different
audiences in different disciplines. The effectiveness of this repeated practice “across the curriculum” has
led to parallel efforts in such areas as quantitative reasoning, oral communication, information literacy,
and, on some campuses, ethical inquiry.

Addendum for WOU: With the ‘W’ distinction being removed, is there a need for a strict definition for
what constitutes writing intensive? Should faculty need to periodically submit examples of how writing is
embedded into the courses in which they proposed to embed writing intensive elements?

Collaborative Assignments and Projects

Collaborative learning combines two key goals: learning to work and solve problems in the company of
others, and sharpening one’s own understanding by listening seriously to the insights of others,
especially those with different backgrounds and life experiences. Approaches range from study groups
within a course, to team-based assignments and writing, to cooperative projects and research.

Undergraduate Research

Many colleges and universities are now providing research experiences for students in all disciplines.
Undergraduate research, however, has been most prominently used in science disciplines. With strong
support from the National Science Foundation and the research community, scientists are reshaping
their courses to connect key concepts and questions with students’ early and active involvement in
systematic investigation and research. The goal is to involve students with actively contested questions,
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empirical observation, cutting-edge technologies, and the sense of excitement that comes from working
to answer important questions.

Addendum to WOU: The students in a given course produce research, scholarship and/or creative
activities leading to presentations at the Academic Excellence Showcase.

Service Learning, Community-Based Learning

In these programs, field-based “experiential learning” with community partners is an instructional
strategy—and often a required part of the course. The idea is to give students direct experience with
issues they are studying in the curriculum and with ongoing efforts to analyze and solve problems in the
community. A key element in these programs is the opportunity students have to both apply what they
are learning in real-world settings and reflect in a classroom setting on their service experiences. These
programs model the idea that giving something back to the community is an important college outcome,
and that working with community partners is good preparation for citizenship, work, and life.
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Appendix B: Learning Communities Recommendation

In addition to changes in the requirements for general education at WOU, the General Education Task
Force also recommends the development of a learning communities program that would provide an
optional pathway towards fulfillment of at least some of the newly defined requirements.

What is a learning community?

In the most basic terms, a learning community is a set or cluster of courses that are:
e Offered in the same term.
e Linked thematically or topically.
e And that share a cohort of students.

What, specifically, is being recommended for WOU?
A learning communities program that would offer students an optional pathway towards fulfillment of
general education requirements.

We envision learning communities as being composed of pairs of courses:
e Offered through different departments.
e Where both courses would fulfill a general education requirement, such as the proposed
Foundational Skills, Exploring Knowledge, and Integrating Knowledge categories.
e And with enrollment typically capped at 25.

Minimally:

e Learning community courses should be linked through a common theme or topic, articulated by
the participating faculty.

e Participating faculty should be encouraged to further integrate their courses through shared
readings and other materials, shared assignments, and/or shared activities.

e When proposing a learning community, faculty should also have the option of including a 1-2
credit seminar, lab, or studio that would facilitate direct co-teaching and integrative learning.
These additional credits would count as elective credits in a student’s degree plan.

In addition, faculty should be encouraged to design and propose learning communities that could serve
a variety of student and program needs, including communities:
e That could be recommended to students interested in particular majors, minors, and
certificates.
e Meant to emphasize breadth and interdisciplinarity.
e That entail integration between skills instruction and content areas.

Why is the Task Force making this recommendation?
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A learning communities option would provide an additional opportunity for faculty and students to,
“Integrate knowledge, perspectives, and strategies across disciplines to answer questions and solve
problems,” which is one of the newly adopted General Education Learning Outcomes (GELOs).

As noted above, learning communities also provide an opportunity to integrate Foundational Skills
instruction with specific content learning. This opportunity would allow faculty to address another newly
adopted GELO, that students should: “Put into practice different and varied forms of knowledge, inquiry,
and expression that frame academic and applied learning.”

A learning communities program is consistent with the university’s Strategic Plan for Academic
Initiatives, and would specifically address the call to, “Promote interdisciplinary courses and degree
programs that support collaborative and multidimensional educational experiences and pathways.”

Sounds great, why not make learning communities a requirement?
The Task Force had two main reservations about making learning communities a required part of the
general education program.

e The needs of part-time students.

e The degree of logistical uncertainty.

Requiring participation in a learning community, or, learning communities, could force some part-time
students to enroll in more credits than they wish or are able to afford or manage. For others, fulfilling a
learning communities requirement could significantly constrain their choice of credits in a given year or
term, which could pose difficulties for timely fulfillment of other parts of their degree plan, an outcome
that would run counter to the university’s strategic planning for Academic Program Initiatives in general
education (see section 4.5 of the Strategic Plan).

While any change in the curriculum and degree requirements comes with some level of uncertainty for
faculty, staff, and administration, learning communities pose a number of unknowns regarding, for
example, management of faculty workloads and achieving and maintaining a sufficient number of
communities to serve all students.

As can be seen in the examples from other institutions provided below, learning communities are
frequently employed as an optional or alternative, rather than a required, means of fulfilling general
education and degree requirements.

The expectation of the Task Force is that review and assessment of the general education program
would include consideration of how learning communities can be a more effective tool for facilitating
student learning and completion of requirements.

Why might a student choose to participate in a learning community?
Learning communities make it possible for students to:
e Combine areas of interest.
e Think creatively (a Foundational Skill).
e Enhance their learning by sharing the experience with a cohort of peers and faculty.
e Simplify their selection of courses for fulfillment of general education requirements.

Why should faculty participate?
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For faculty, participating in a learning community is an opportunity to:
e Practice interdisciplinarity by connecting with a colleague from another department.
e Think creatively about their field and areas of interest.
e Interact with students in a unique context for teaching and learning.
e Highlight their courses.

Where can | find out more about learning communities in higher education?
General background and reference:

e Inthe following article at the AAC&U, Barbara Leigh Smith (Evergreen State College) reviews the
history of learning communities at U.S. colleges and universities and includes reflection on
challenges to be considered when planning and implementing a learning communities program:
https://www.aacu.org/publications-research/periodicals/challenge-learning-communities-growi
ng-national-movement

e The following page at the Center for Engaged Learning at Elon University reviews the literature
on the effectiveness of learning communities:
http://www.centerforengagedlearning.org/doing-engaged-learning/learning-communities/

e U.S. News and World Report has a list of U.S. colleges and universities that emphasize the use of
learning communities in their curricula:

https://www.usnews.com/best-colleges/rankings/learning-community-programs
Specific examples referenced during the Task Force discussion of this option:

e Wagner College (2,200) has a general education program that relies on learning communities.
You can see a variety of specific communities from the linked page:
http://wagner.edu/academics/undergraduate/general-education/

e (CSU-East Bay (13,340) also has a well-developed program, but primarily at the lower division.
CSU-East Bay offers learning communities recommended for specific majors and ones that are
“for everyone”: http://www.csueastbay.edu/ge/index.html

e The First-Year Interest Groups (FIGs) at UO (20,067) are an optional learning communities
program. The FIGs include an integrative course component: https://fyp.uoregon.edu/fig-what

What needs to happen next?

The main next step is to draft a formal proposal for implementing a learning communities option as part
of the general education program. Critical needs include:
e A process for soliciting, reviewing and approving proposals for learning communities from
faculty.
e Identifying necessary administrative supports, such as incentives and workload adjustments for
participating faculty.
e A process for scheduling, reviewing, assessing, and renewing available communities.
The members of the General Education Task Force welcome suggestions for moving forward with this
proposal.
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Appendix C: Rubrics

Images of rubrics follow on the subsequent pages. PDF files are linked below for easier online viewing.

e Draft Foundational Skills Rubric

e Quantitative Literacy VALUE Rubric

e Written Communication VALUE Rubric

e |nquiry and Analysis VALUE Rubric

® |Integrative Learning VALUE Rubric

e Draft Diversity Rubric
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Intellectual foundations, or knowledge and sKills fundamental to learning across a

FOUNDATIONAL SKILLS - DRAFT

Kknowledge of Context

4
Expertly presents relevant
information into a contextually
appropriate and desired portrayal or

position. (i.e.., demonstrates a
thorough understanding of context,
andience, assumptions, genre, and
purpose.

3
Competently converts relevant
information into a contextually
appropriate and desired portrayal or
position.

2
Demonstrates awareness of context,
but resulting work is only partially
mT—:.CTl ate or accurale.

‘ademic and applied fields.
1

| Demonstrates minimal attention to
|context, resulting work is minimally
laccurate and/or appropr

Analysis

Utilization of Evidence

Application of
Conventions and
Mechanics

Uses deep and thoughtful judgments
to draw insightful, logical, and
carefully qualified conclusions that
shape the work towards its specific
,T—.:.m.:/.“r..

Completes all evaluation,
interpretation, and conversion
necessary lo suceessfully integrate
evidence from disparate sources into
the completion of the assigned task

[ses q_E:.,%:.a"r, conventions,
mechanics, and approaches elegantly
(1.e., skillfully, logically,
comprehensively) to accomplish the
assigned task.

Uses informed judgment to draw
reagsonable conclusions that shape the
work toward its specific purpose.

Completes all evaluation,
interpretation, and conversion
necessary (o suceessfully integrate
evidence from appropriate sources
into the completion of the assigned
|tasl

Conventions, mechanics, and
approaches used are sufficient
{though notideal) to accomplish the
assigned task.

Uses competent judgment (o draw
feasible conclusions that shape the
work toward its specific purpose

Evaluation, interpretation, and

conversion are parlially complete, or

sources of evidence are not entirely
appropriate to the task

Conventions, mechanics, and
approaches used to address the
assigned task are generally more
successiul than not.

| Draws tentative or only partially
|supported conclusions in the
completion of the worls,

| Attempts to evaluate, interpret, and
|convert sources of evidence in the
lcompletion of the task.

| Conventions, mechanics, and
lapproaches used suggest lack of skill
|and comprehensiveness.
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Cuantit

ative Literacy (QL) — also known as Numer

<

QUANTITATIVE LITERACY VALUE RUBRIC

Jor peose information, please contast valet aner.org

y or Quantitative Reasoning (QR) -

Definition

28

Association
of American
. Calleges and
Universities

a "habit of mand." competency, and comfort m working with numerical data, Individuals with strong, QL skills possess the ability 10 reason and solve

quantitative problems from a wide array of authentic contexts and everyday life situations. They understand and can create seplusticated arpuments supported by quantitative evidence and they can clearly communicate those arpuments m a vanety of
formats [using words, tables, graphs, mathematical equations, ete. as appropriate]

Capstone
4

Milestones

Benchmark
I

Interpretation

RIS

r g, eg

Provides accumte explanations of inlormation
presented in mathematical forms. Makes
approprate inferences based on that

inlommaton

rovides accunte explanations «
P i 1 planat
presented in mathematical forms

frevic

Provides somewhat

ale explanations ol
information presented in mathematical forms,
but oceasionally makes mimor errors related 1o

compulations or unils.

Attempts to explan mlormation presented in
mathematical forms, but deaws incorreat
conclusions about what the mformation means.

o

Representation

HIALION

. BGHALONS

Skillfully converts relevant information mto an
insightful mathematical portrayal in a way that
contributes to a further or deeper understanding,

Competently converts relevant information into
an approprate and desired mathemateal
portrayal,

Completes conversion of information but
resultng mathematcal portrayal is only partially

Completes conversion of information but
resulting mathemateal portrayal 1s mappropriate
of inaccutale,

Caleulations atternpled are essentially all

ul and su

suCCess iciently comprehensive 1o
solve the problem. Caleulations are also

presented elegantly (elearly, concisely, ete.)

Caleulati
suceesslul and sulliciently comprehensive 1o
solve the problem.

attempled are essentially all

ttempted are either ur

represent only a portion of the caleulations

requred to comprehensively solve the problem.

Cal

fions are attempled but are both

unsuceesshul and are not comprehensive,

Uses the quantitative analysis of data as the bass
for deep and thoughttul judgments, drawing
insightiul, carclully qualified conclusions from
this work.

Uses the quantitative analysis of data as the basis
for competent judgments, drawmg reasonable
and appropriatcly qualificd conclusions from this

work.

Uses the quantitative analysis of data as the basis
for workmanlike fwithout mspiraton or nuance,
ordinary] judgments, deawing, plausible
conclusions from this work.

Uses the quantitative analvsis of dat as the basis
for tentative, basic judgments, although =
hesitant or uncertain about drawing, conclusions
from this work,

icitly de:
compelling rationale for why cach assumption is

appropnate. Shows awareness that contidence 1n
Tirmited by the aceurey of the

ibes assumptions and provides

final conclisions o

55

plons,

Explicitly descrbes assumptions and provides
compelling rationale
appropriate.

forwhy assumptions are

Easplicit

seribes assumptions,

Attempts 1o describe assumplions

Uses quantitative mformation m connection with
the arpument or purpose of the work, presents it
in an effective format, and explicates it with

consistently high quality.

Uses quantitatve miormation n connection with
the arpument or purpose of the work. though
data may be presented in a less than completely
effective format or some parts of the expheation
may be unever.

Uses quanuttve miormaton, but does not
effectively connect it to the arpument or purposc
of the work

Presents an argument for which quantitauve
evidence is pertinent, but dees not provide
adequate expleit numencal support. (May use
quasi-quantitative words such as "mar
"mereasing,
actual quantitics.)

small,” and the like m 1_.an of




WLl

technologies

11 conurunication is the deve

1ixNing texts, clata, and i

ane

WRITTEN COMMUNICATION VALUE RUBRIC

for more informeation, pi

lopment ¢
1ges, /f: [N COMITII

micatien

ing, Written communication involves

ca it

el azerors

Definition

= ancd styles. 1t

a_\_\zﬁ..v_\_.u fo )l ._‘___.w:.,w.___.ﬁ._q.\t:.
Capstone Milestones Benchmark
4 3 2 1
Context of and Purpose for Writing  Demonstrates a thorough understanding | Demonstrates adequate consideration of | Demonstrates awareness of context. Demonstrates minimal attention to

Tnclides \r,:.:_om.n.‘unz.n:s_,\:? of audience,
IEPOS he circnimsic
wrroundi m the writing task(s).

of context. andience. and purpose that is
[responsive to the assigned task(s) and
focuses all clements of the work.

context. audience. and purpose and a

clear focus on the assigned taskis) (c.g..
the task aligns with audience, purpose,
and conlext).

audicnce. purpose. and to the assigned
tasks(s) (e.g.. begins to show awareness
of audience's perceptions and

context. audience. purpose, and to the
assigned tasks(s) (e.g.. expectation of
mstructor or self as audience).

Content Development

levant. and

| Uscs appropriat
(compelling content to illustrate 3._.._..?_..,.
of the subject. conve

lunderstanding. and sl ﬁm: o the whole
waork.

Uses appropriate, relevant, an
compelling content to explore ideas

ppropriate svant content to
develop and explore ideas through most
of the work.

Uses appropriate and relevant content to
develop simple ideas in some parts of the

Genre and _um... :.::..:J Conventions

\H.._mm.r..\ﬁmr\_q_-m.\._." A
Lor aeademic flelds (please see

iled attention to and

Demaonstrates de
successtul execution of a wide range of
conventions particular to a specifi
k(s)

lincluding organization, content,

p
|choice:

discipline and’or writing

cntation, formatting, and sty

0 prganization, ¢
tiam. and JJ_;.:G choices

including

within the context of the discipline and
shape the whole work

Demonstrates consistent use off
important conventions particular to a
;_urr;F L_lr:.___sr and/or writing task(s),

F
spectfic discipline and/or writing task(s)

fe sic organization, content,
presentaty

ows expectations appropriate o a

nd

1

Attempts to use a consistent system for

basic organization and presentation.

Sources and Fvidence

' Demonstrates skallful use of hugh-
quality, eredible, relevant sources to
develop ideas that are appropriate for the
|diseipline and genre of the writin

Demonstrates consistent use

ol eredibl
s that
ed within the discipline and genre

levant sources to support 1de are

Demaonstrates an attempt to use credible
nt sources to support id
- the discipline and

5

Demonstrates an attempt to use souwre

to support ideas in the writing,

Control of Syntax and Mechanics

gracelul language that skillfully
communicates meaning Lo readers with
clarity and fluency, and is virtually error-
free.

LUses

Uses straig 1age that
nerally conveys meaning to readers.
I'he language in the portfolio has few
Crrors

Uses lan
meaning 1o E.ir? w ;: clarity, a _::.E..,.M:
writing may include some errors.

Uses language that sometimes impedes
meaning because of errors in usage.
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Incuiry is a systematic process of exploring issues/c

INQUIRY AND ANALYSIS VALUE RUBRIC

iy mawre dnformation, please contart N,x.‘_n_:_,.‘.\:i__..\_... 0

complex tepics or issues into parts 10 gain a better understanding of them,

ects/ works through the collection

Definition

Erafwators ave enconvaged fo asson a sere fo any word sample or coflection of work that does nof preet benthuark (eefl one) fevel perfirmance.

and analysis of evidence that result in informed conclusions/ judgments. Analysis is the process of breaking

Capstone
4

Milestones

P

Benchmark
1

Topic selection

Identifies a creative, focused, and
manageable topic that addresses

potentially significant yet previously less-
explored aspects of the topic,

Iclentities a focusad and

tanageable/ doable topic tha

appropriately addresses relevant aspects
of the topic.

llentifies a topic that while
manageable/ doable, is 100 narrowly
focusad and leaves out relevant aspects
o the topic.

Ickentifies a topic that is tar too general
and wide-ranging as to be manageable
and doable.

Lxisting Knowledge, Rescarch,
and/or Views

Synthesizes in-depth information from
relevant sources representing various
paints of view! approaches.

Presents in-depth infermation from
relevant sources representing various
points of view/ approaches.

Presents information from relevant
sources representing limited points of
view/ approaches.

Presents information from irrelevant
sources representing limited points of
view approaches,

Design Process

All elements of the methexdology or
theoretical ramework are skilllully
developed. Appropriate methodology or
theoratical [rameworls may be
synthesized from :
from relevant subdisciplines,

Critical elements of the methodology or
theoratical lramework are appropriately
developed, however, more subtle
elements are ignored or unaccounted
for.

Critical elements of the methodology or
theoratical framework are missing,
incorrectly developed, or unfocused.

Incuiry design demenstrates a
misundlerstanding of the methodology
or theoretical frameworls

Analysis Organiz Organizes evidence 16 1 nportant | Organizes evidence, but the Asts evidence, burt it is not organiza
reveal insightful patterns, differences, or | patterns, dilferences, or similarities organization is nat ellective in revealing | and/ or is unrelated to focus,
similarities redated to foous. relared o focus. important patterns, differences, or

simnilarities,
Conclusions States a conclusion that is a logical States a conclu States a general conclusion that, because | States an ambiguous, illogical, or

Limitations and Implications

extrapolation from the inquiry findings

Insightlully discusses in detail relevant
and supported limitations and
implications.

inquiry findings. The conclus
specifically from and responds
specifically to the inquiry lindings,
Discusses relevant and supported
limitations and implications

: =s beyond the
scope of the inquiry findings.

Presents relevant and supported
lirnitarions ancl implications,

table conclusion fron

UnsUpy: nojuiry

findings.

Presents limitations and implications,
bur they are possibly irrelevant and
unsupported.
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Integrative learning
transferring |

an understanding and a
=arning to new; complext situarions within and bevond the campus.

INTEGRATIVE LEARNING VALUE RUBRIC

7Y

on that a stuclent Builel

GrEALGH, Diedse 7 . O7F

Definition

across the currculum and cocurriculum, from making simple connecti

AJA
(o2l

s among ideas and experiences to synthesizing and

Evaluators are encouraged fo assign a zero o any work sample or collection of work that does not meet henchmark (cell onel level performance.

Capstone
t

3

Milestones

2

Benchmark

1

Connections to Fxperience
Comatects velevant exgpevieace aud avedenic
Hnowivdze

Meaningfully synthesizes connections
ameng experiences ousicle of the lormsal
classroom (ncluding life experiences and

arxl travel abroad) to deepen
understanding of fields of stucy andto

v selects and develops

mnples of lile experiences, drawn from
avariety of contexts (e.g, family life,
artistic participation, civic involvement,
work experienced, o illuminate
concepts/ theories/ frameworks of fields
of study:

Compares life experiences and acadenic
knowledge 1o infer dilTerences, as well as
similaritics, and acknowledge
oW,

perspectives other th

Identifies commections between life
experiences and those academic texts and
s perceived as similar and related
to own inte

Jomnections o Discipline
Sees (makes) connections aross disciplines,
| perspeciives

Indepenc 3
multiple parts Gsynthesizes ) or draws
conclusions by combining examples, facts
ar theories from more than one field of
stucdy or perspective,

Independently cormects examples, facts,
or theories from more than one feld of
study or perspective.

When promptec, connects examples,
facts, or theories from more than one fidd
of stucly or perspective

When prompted, presents examples, facts,
or theories from more than one ficd of
studhy or perspective.

T'ransfer

Adapls and applies shills, abilities, thearies, or
sethodolagies gaived in ane sitwation fo new
SEERATONS

Adapts and applies, independently, skills,
abilities, theories, or methodologies gained
in one situation o new sittations to solve
dilficult problems or explore complex

isstes in original wavs.,

Aclapts and applies skills, abil
or methodologies gained in one situation
o new situations w solve problems or

explore issues.

Uses skills, abilities, theories, o
methodelogies gained in one situation ina
new situation o contribute w

understanding of problems or issues.

Uses, in a basic way, skills, abilities,
theories, or methodologies gained in one
situation in a new situation.

In teg rated Communication

Fulfills the assigimmentis: by choosing a
format, language, or graph (or other visual
represcrlation ) in ways that enhance
meaning, making clear the
interdependence ol language ancl
meaning, thought, and expression.

s the assignmentis: by choosing 2
format, linguage, or graph (or other v
represcntation) w explicitly connect
content and form., demansirating
awareness of purpose and audience,

Fulfills the assigimer
format, language.
representation i (hal connects in a basic
way what is being communicatec
fcontent Fwith hew it is saicl iform

83 by choosing a
or graph (or other visual

an essiay, a poster, a video, a PowerPoint
presentation, ¢fc in an appropriate
form

Reflection and Self-Assessment

exmousivates o develaping sense of self ava
Jearner, buifding on prior experiences fo respond
Fo wene and challensing conests freay be evident

atta
ia self erisessmrend, veflective, ov creaiive nordk)

Ernwisions a future scll (and possibly
makes plans that build on past

experiences ) that have occur
multiple ar TS CONENTS,

ACTOsSS

Evaluates changes in own learning over
time, recognizing complex contextual

: s with ambiguity and
stration, considers
meworks .

Articulates strengths and challenges
(within specilic performances or
1o increase effectiveness in differ
contexts (through increased self-
AWATETIESS

enisy
1

Diescribes own performances with general
descriptors of success and failure,
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DRATFT Diversity VALULE RUBRIC

Destelopied finm the Global L earnmy and Interseltsral Enswiedge and Competence Rabrizs, for more suformatson, filease gontact vl
Capstone 4 ilestones 3
Knowledge ights into bout fami
Ky paresers rand th
contexts.
Knowledge
Cedteeral wo

styles, economy, or belisfe

s and prac

ny, or beliefs and practices.

Skills

Emprathy

1pplies m

human and natural syst

1an o rorld

ore than ane

of subjects wnthin human and natural

s componen

ponds

fies the exper

ugh own w

Skills

Verbal and nowperbal con

se physical

Hasa
wortld

verbal and

Sevr

and

ither cu

nonwveroa,

Jies

1

ommunic
ed L

Atitndes

Cartority

ral perspe

Attitudes

nit oth

actlons v

nt others. Begins Lo

ent in valving her/his

t others.

X[

nterac

res5e5 openness to most, if not

flerent others.
nent is

am jud,

nt ir

cment

Applications

Pereonal ans

i e

SySiEms.,

=i

Ors are

couraged to as
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