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Board of Trustees, January 27, 2016 

President’s Report 

 

1. Enrollment update 

From time to time in fall quarter, I raised concern about the enrollment patterns for 
Western in recent years. I noted that over the past three years, Western has seen an 
enrollment decrease that is troubling. As noted in fall, despite an increase in the 
number of new freshman and the number of degree seeking graduate students, the 
University’s overall enrollment decreased by about 5% in terms of student FTE from 
2014-15 to 2015-16. The early results for winter term 2016 show that this trend is 
continuing. Assuming the patterns for 2015-16 follow earlier years, enrollment is 
likely to be down for the entire academic year. 
 

 

1.19.16 2015 2016 Change  %∆ 

FTES * 4606.67 4446.75 -159.92 -3.47% 

Headcount 

New Freshmen 70 29 -41 -58.57% 

Freshmen/Transfer 8 12 4 50.00% 

Continuing Freshmen 865 919 54 6.24% 

Sophomore 845 849 4 0.47% 

Junior 1111 1080 -31 -2.79% 

Senior 1660 1549 -111 -6.69% 

Post Baccalaureate 82 79 -3 -3.66% 

Graduate 509 556 47 9.23% 

Non-admit 181 94 -87 -48.07% 

Total 5331 5167 -164 -3.08% 

     

Resident 4126 3991 -135 -3.27% 

Non-resident--US 756 797 41 5.42% 

Non-citizen Alien Resident 80 88 8 10.00% 

International  369 291 -78 -21.14% 

     

Male 2146 1981 -165 -7.69% 

Female 3180 3182 2 0.06% 

Unknown 5 4 -1 -20.00% 

*Note: -100 FTES  a loss in expected tuition revenue of about -$1,000,000 
(assuming current mix of resident and non-resident tuition)  

 

The following chart and table shows the FTE among the TRU’s vis-à-vis total OUS 
enrollment. The pattern shows that WOU’s share of enrollment is decreasing 
compared to other four-year campuses.  The chart and table also includes results 
assuming that WOU had maintained its share of total OUS enrollment—market 
share constant. As noted, If WOU had maintained its share of OUS enrollment, 
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SFTE would have been 5,166.0 FTE students in 2015-16 compared to its actual 
level of 4,513.3.  This difference of 652.7 SFTE would have generated over $4 
million in additional tuition and fees. Moreover, the higher level of enrollment would 
increase the likelihood that the number of graduates would be higher and improve 
our financial situation in relation to the performance funding that is being used in 
Oregon. 
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Student  FTE           

  2011-12 2012-13 2013-14 2014-15 2015-16 

EOU            2,804.8         2,799.8         2,592.2         2,303.5         2,273.8  

OIT            2,632.6         2,809.1         2,941.0         2,905.4         3,108.3  

SOU            4,677.7         4,573.2         4,350.6         4,347.2         4,407.5  

WOU            5,126.7         5,106.1         4,973.9         4,760.5         4,513.3  

WOU Constant Share            5,126.7         5,166.8         5,199.8         5,159.3         5,166.0  

OUS          82,309.1      82,952.6      83,483.0      82,833.0      82,940.7  

 

Next steps: 

 Evaluate retention for key student groups: freshmen to sophomore, 

sophomore to junior, junior to senior 

 Connect with students who have stopped out to discover how to reengage 

them 

 Review stop-out student who have more than 160 credits to determine how 

they can graduate  

 Expand transfer opportunities for students at the community colleges by 

revising 2+2 and related transfer options 

 Reach out to students in the Willamette Promise to encourage matriculation 

as full-time Western students 

Overall, Western needs to develop an enrollment management plan that supports 
the university’s strategic plan. The enrollment management plan will be a natural by-
product of the strategic planning process that will begin in 2016. 

 

2. Foundation--update 

The Foundation, under the direction its board Chair, Paul Kyllo and Executive 
Director, Tommy Love engaged in a thorough review process.  The process included 
opportunities for input from key faculty such as Mark VanSteeter and student groups 
as well as review of the literature surrounding this topic. The Board Chair and 
Executive Director also attended a 2-day conference at Portland State University in 
November 2015. The final outcome of this process was that the Foundation 
approved the creation of a new fund directed to “socially responsible investments.”   
 
On December 5, 2015, the Foundation Board approved creation the following: 
 

The Finance and Planned Giving Committee recommended that the board 
accept the new socially responsible fund. John Schrenk seconded. The 
motion was approved with unanimous consent.  President Fuller added that 
he would like the fund to be an active piece of our portfolio by directing money 
into it. An amendment was offered to keep the conversation open for future 
dialogue. 

 

The next step will be for Finance and Planned Giving Committee to meet with the 
Foundation’s financial advisor to establish and fund the account. 
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3. DEQ 

 

As reported in late July, the Oregon Department of Environmental Quality (DEQ) 

proposed to fine WOU $12,071 for the alleged violation of three environmental 

quality rules regarding the labeling and disposal of hazardous waste—silver in 

microfiche, paint thinner, and aerosol cans of paint.  Many of these matters came to 

light as WOU moved into the new science building. WOU worked with outside 

experts and vendors to dispose of outdated chemicals; however, this relatively large 

quantity disposal pushed WOU into a different category (moving from small quantity 

generator to large quantity generator) and triggered an unannounced compliance 

visit from DEQ in December 2014.  On September 29, WOU representatives met 

with DEQ officials to discuss alternatives and to seek resolution.  These discussions, 

as well as new information, led DEQ to reduce its proposed penalty by 26%.  As part 

of the settlement of the matter, Western and DEQ have agreed to a Supplemental 

Environmental project that will mitigate up to 80% of the penalty. The project focuses 

on Luckiamute Watershed Council and its efforts to enhance riparian water 

conditions. WOU also agreed to additional training to ensure on-going compliance 

with environmental regulations. In the final analysis, WOU will pay a fine of $1,784. 

 
4. Alumni & Outreach 

Alumni Office 
Calendar Year 2015 

 942 people attended 17 events throughout the year 

 Events were held in four states  

 Grew Board by 7 members  

 Increase in social media engagement  
Planned for Spring 2016  

 WOU Night at the Blazers (January 23) – SOLD OUT 

 Spring Wine Mixer 

 President Welcome Reception in Central Oregon—May 6, 2016  
  
Other 

 In partnership with the Financial Aid office, the WOU Foundation, launched a 
new scholarship management system for campus.  

 Upcoming donor relations events: Tuesday, April 19 – Scholarship Dinner; 
Friday, July 8 – President’s Club Dinner.  

 
Outreach activities since October BOT meeting: 

 October 30—presentation to WOU Retirees Association 

 November 2—presentation to South Salem Rotary 

 November 10—Portland Business Alliance meeting 

 November 12—HECC presentation on student success funding  

 November 19—presentation to Willamette Education Service District 

 December 10—HECC presentation with Chair Baumgartner, WOU mission 
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 December 11—presentation to Polk/Marion county mayors 

 December 14—attended Oregon Leadership Summit, Oregon Business 

Council 

 Numerous holiday gatherings 

 January 6—presentation to Salem Rotary 

 January 13-16—NCAA annual meeting 

 January 20—Martin Luther King celebration dinner opening comments 

 

5. Commencement speaker: Representative Betty Komp 

Excerpt from website: 

Betty was 35 and looking for a life change when she began investigating college. 

She enrolled at Chemeketa Community College, transferred to Western Oregon 

University and graduated in 1990 with a bachelor’s degree. She took a job teaching 

at Woodburn High School and began working on a master’s degree, which she 

received in 1992. 

In 1994 Betty was hired as an assistant principal at Woodburn. It was a time of 
intense gang activity and violence at the high school. She was part of an 
administrative team that created a zero-tolerance plan for gang activity in the school. 
By advocating for high standards of discipline, Betty gained the respect of students, 
staff, and the community by lowering the dropout rate, improving the attendance rate 
and cracking down on gang activity. 
 

6. Athletics: NCAA II 

“Make it Yours” with focus on life in the balance for the student-athlete: athletic 
success, academic success and community engagement  

 

Academic Success in the Classroom 
 Fall 2015 

Team 
Grade 
Point 
Averages 

WOU 
Honor 
Roll 

GNAC All-
Academic 
Honors 
(announced 
at end of 
each sport 
season) 
 

Number  
on Team 

Number 
Who Left 
Team 

Retention 
Rate 
 

Student Athletes 
Who Graduated 
Fall 2015 

Baseball 2.83 9 NA 45 5 88.9% NA 

Men’s 
Basketball 

2.7 3 NA 18 0 100%  

Football 2.75 14 7 115 9 78.3% 4 

Men’s Track & 
Field/Cross 
Country 

3.03 9 4 37 3 81.1% Na 

Men’s Sports 
Overall  

2.83 35 
16.28% 

11 215 17 79.1% 4 
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 Fall 2015 
Team 
Grade 
Point 
Averages 

WOU 
Honor 
Roll 

GNAC All-
Academic 
Honors 
(announced 
at end of 
each sport 
season) 

Number  
on Team 

Number 
Who Left 
Team 

Retention 
Rate 
 

Student Athletes 
Who Graduated 
Fall 2015 

Women’s 
Basketball 

3.54 6 NA 13 1 92.3% NA 

Soccer 3.29 11 12 23 3 86.9% 1 

Softball 3.03 4 NA 23 2 91.3% NA 

Women’s 
Track & 
Field/Cross 
Country 

3.28 14 7 38 2 94.7% 1 

 Volleyball 3.26 7 3 17 1 94.1% NA 

Women’s 
Sports Overall 

3.28 42 
36.84% 

22 114 
 

9 92.1% 2 

        

Athletics 
Over-All  

3.05 GPA 77 
WOU 
Honor 

Roll 

33 GNAC All 
Academic 

Honors 

329 
total 

Student-
athletes 

26 who 
left 

teams 
fall 2015 

92.1% 
Retention 

rate 

6 
SA’s who 

graduated fall 
2015 

Notes:  Overall Athletics GPA for Fall 2015 is 3.05 which is up from 3.02 from last year. 

 
 

Athletic Success on the Field/Court for Fall 2015 Sports 
 Overall 

Win/Loss 
Record 

GNAC 
Win/Loss 
Record 

GNAC 
Finish 

GNAC All-
Conference 
Honors 

NCAA Post 
Season 
Participation 

Football 7-4 5-1 2nd/7 7  

Men’s Cross Country NA NA 4th/11 NA 1 SA* 

Women’s Soccer 8-8-1 4-7-1 7th/9 1  

Women’s Cross Country NA NA 6th/11 NA  

Volleyball 8-21 5-15 8th/11 2  
 
Notes:  *David Ribich placed 67th at NCAA National Cross Country meet (246 total runners) 
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Athletics Engaged in Community Service 

1. Through December 2015 Student-athletes have contributed 1,200 hours of campus 

and community service in such activities as: 

 

Campus Community 

 WOU Food Pantry (special food 

pantry game for each team) 

 Gentle House Clean Up Day (softball) 

 Lil Wolves Softball Club 

 WOU Fanfest (all) 

 WOU Christmas Tree Lighting and 
Parade (all) 

 

 City of Monmouth Arbor Day Tree planting (volleyball) 

 Reading in elementary schools (Monmouth, Ash Creek, and 

Independence – all) 

 Youth camps/clinics (football, baseball, basketball, volleyball, softball, 
soccer) 

 Ash Creek Elementary School Jog-a-thon (softball, football) 

 Independence Elementary School Fitness testing (softball, track) 

 Smith Fine Arts Auction (football) 

 Officiating Youth Sports (football) 

 Middle School/High School Cross Country Meet (XC, track) 

 Assisted with moving (4) community members (baseball, football) 

 Assisted community members with yard work (football) 

 Ash Creek Elementary School Family Fun Night (football) 

 4th of July Parade (volleyball, football, softball) 

 

2.  Through fall 2015, WOU SAAC (student-athlete advisory council) members have 
raised $700 for the NCAA D2 Make-a-Wish national campaign ($1K goal).  
Additional dates are planned for the winter and spring sports. 
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Board of Trustees, January 27, 2016 

Provost and Vice President for Academic Affairs Report 

 

1. Faculty update  

a. All (6) second year reviews of faculty on tenure track were positive. 

b. Continuation on tenure track or consideration for tenure and promotion to associate 

or promotion to full will be completed by the end of February; post-tenure reviews 

are every three or five years (associate or full, respectively) and will occur later in 

the spring.   

c. Seven faculty are on sabbatical sometime during the current academic year; twenty 

faculty will be on sabbatical sometime during the 2016-2017 academic year. 

 

2. Northwest Commission on Colleges and Universities 7-yr accreditation report. 

a. Site visit is scheduled for Monday – Wednesday, April 11-13.  Dr. Susan Kalina, 

Vice Provost for Undergraduate Academic Affairs, University of Alaska -Anchorage, 

will chair the accreditation team. 

b. Draft of our 7-yr self-report is available to trustees for perusal through a secure 

access point that will ask you for your WOU log-in username/password.   

c. The report is directed toward addressing our: 
 Mission and Core Themes – Who are we and what is our purpose? 
 Resources and Capacity – Do we have adequate people, facilities, 

funding to accomplish this? 
 Planning and Implementation – How are we organized and behave to 

ensure we can be successful? 
 Effectiveness and Improvement – How do we measure our 

accomplishments and identify issues that need improvement? 
 Mission Fulfillment, Adaptation, and Sustainability – Has our planning, 

implementation and follow-through resulted in us doing what we say we 
are all about?  

 

3. Faculty collective bargaining 

a. Public information about bargaining is available at the Academic Affairs web site 

(http://www.wou.edu/facultynegotiations).  Unresolved issues (at time of drafting 

this report) are Salary, Health and Dental Insurance, and Faculty Development. 

Many other improvements to the CBA have been tentatively agreed to by the 

University and WOUFT. 

b. The current contract (2013-2015) expired on Dec 31, 2015; no agreement on 

extension. 

c. Still negotiating; mediation dates have been confirmed with the Oregon Employee 

Relations Board for Monday, February 29 and Monday, March 7. 

 

4. Enrollment, recruitment, retention. 

a. General winter term enrollment values provided by President Fuller in his report. 

b. Associate Provost David McDonald will walk us through our current status later in 

this meeting. (PowerPoint)  
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5. Other  

a. The College of Education received notice of a very successful review by 

NCATE/TSPC. 

b. University was awarded funding from the HECC for a pilot project (about a 15-

month duration) to create career advising/mentorship opportunities for 

undergraduates.   This will involve creating a mentorship coordinator position during 

the pilot.  Adry Clark (Director of Service Learning and Career Development) and 

Ella Taylor (Director, TRI) were instrumental in WOU being able to make a very 

quick turn-around time with the HECC.  Two awards were issued. 
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Proposal for a New Academic Program 

 
    Staff Recommendation:  Deans Sue Monahan, Mark Girod and Provost 

Stephen Scheck recommend ASAC forward to the full Board for approval 
 

Institution: Western Oregon University 
College/School: College of Liberal Arts and Sciences  
Department/Program: Psychological Sciences 
Proposed Degree and Title: Educational Psychology Minor 
 
 
1. Program Description 

a. Proposed Classification of Instructional Programs (CIP) number (42.2806). 

Detail for CIP Code 42.2806 

Title: Educational Psychology. 

Definition: A program that focuses on the application of psychology to the study 
of the behavior of individuals in the roles of teacher and learner, the nature and 
effects of learning environments, and the psychological effects of methods, 
resources, organization and non-school experience on the educational process. 
Includes instruction in learning theory, human growth and development, 
research methods, and psychological evaluation. 

 

b. Brief overview (1-2 paragraphs) of the proposed program, including its 
disciplinary foundations and connections; program objectives; programmatic 
focus; degree, certificate, minor, and concentrations offered. 

We are proposing a new minor entitled Educational Psychology. This interdisciplinary 
minor will help prepare students for work in fields that interface with Psychology and 
Education.  As the name suggests, the proposed minor will include coursework in 
Psychology and Education. These areas of concentration were selected based on 
recommendations from the American Psychological Association Division 15 Educational 
Psychology (2015).  

 
Program Objectives 

Students completing the Educational Psychology minor will:  

1. use critical thinking in analyzing theory, research, and practice related to educational 
psychology.  

2. demonstrate understanding of complex cognitive, physiological, social, and 
motivational influences on learning, behavior, and mental health.  

Higher Education 

Coordinating 

Commission  
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3. explain current approaches to assessing outcomes across diverse environments and 
populations.  

 
c. Course of study – proposed curriculum, including course numbers, titles, and 

credit hours. 

 

The educational psychology minor will be planned with an advisor.  The educational 
psychology minor will consist of 28-29 credit hours, of which at least 15 hours must be 
upper division.  All students complete a required core, and then choose from options 
listed below according to criteria presented.  

Required Core (13 or 14 credits):      
 Credits   

1. PSY 201 General Psychology OR PSY 218 Psychological Foundations of Ed  4 or 3  
   
2. PSY 360 Cognitive Psychology OR PSY 390 Theories of Learning   
 4   
3. ED 200 Foundations of Education  

OR ED 220 Introduction to Early Childhood Education  
 OR SPED 200 Careers in Human Services      3 
4. ED 373 Introduction to Curriculum and Assessment     3 
 
Electives (15-16): Must include at least 6 hours of ED or SPED coursework  
ED 230 Children’s Literature in Diverse Classrooms –  
 Or - ED 240 Young Adult Literature in Diverse Classrooms   3 
 
ED 270 Technology in Education— 
 Or - ED 326 Technology in Inclusive Early Childhood Settings   3 
 
ED 320 Typical and Atypical Development –  
 Or - ED 333 Applied Adolescent Learning and Development –  
 Or- ED 342 Applied Children’s Learning and Development   3  
 
ED 322 Early Childhood Motor Development and Movement Education   3 
 
ED 323 Health and Safety Practices in the Early Childhood Environment   3 
 
ED 324 Creative Arts in Early Childhood Settings     3 
 
ED 345 Designing Early Childhood Environments       3 
 
ED 348 Developmentally Appropriate Practices: EC Play,  
Development & Literacy          3 
 
ED 370 Special Education— 
 Or- ED 371 Inclusive Practices in Early Childhood Settings – 
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 Or- SPED 418 Survey of Special Education     3 
 
ED 380 Infant and Toddler Development       3 
 
ED 382 Early Childhood Education Family and Community Involvement   3 
 
ED 481 Introduction to ESOL and Bilingual Education      3 
 
SPED 447 Partnerships in Special Education      3 
 
PSY 301 Introduction to Research Methods       4 
 
PSY 311 Developmental Psychology        4 
 
PSY 349 Introduction to Behavior Modification       4 
 
PSY 411 Mentoring II         4   
 
PSY 449 Psychology of Creativity        4 
 
PSY 458 Language Development        4 
 
PSY 463 Childhood Psychopathology       4 
 
PSY 465 Motivation          4 
 
PSY 480 Infancy and Childhood        4 
 
PSY 482 Adolescence         4 
  
 
All of the above courses currently exist and are offered on a regular basis.  

 

d. Manner in which the program will be delivered, including program location (if 
offered outside of the main campus), course scheduling, and the use of 
technology (for both on-campus and off-campus delivery). 

The curriculum associated with this program will be offered through the routine 
scheduling process currently offered at the Western Oregon University campus.  Some 
courses are offered in online or hybrid  formats to provide greater accessibility to 
students.  

 
 

e. Adequacy and quality of faculty delivering the program. 
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The proposed minor was built around currently existing courses and WOU faculty 
expertise. Faculty in psychology, and education have been consulted during the 
development of this proposed minor. All have agreed to teach the proposed curriculum.  

 
f. Faculty resources – full-time, part-time, adjunct. 

Curriculum will be offered by faculty currently teaching in the departments listed above. 
No additional faculty are needed to support this new minor.  

 

g. Other staff. 

No additional staff are needed to support this minor.  

 

h. Facilities, library, and other resources. 

No additional facilities or resources are needed to support this minor.  

 

  

i. Anticipated start date. 

As soon as the minor receives final approval, the availability of this minor will be 
publicized on campus websites, and advising materials available to students. If 
approved, we anticipate this minor will be available for students beginning in Fall 2016. 

 
 
2. Relationship to Mission and Goals 

 

a. Manner in which the proposed program supports the institution’s mission, 
signature areas of focus, and strategic priorities. 

Providing students with the option to minor in Educational Psychology is in keeping with 
WOU’s goal to “ensure the success of students and the advancement of knowledge as 
a service to Oregon and the region.” Many of our students wish to pursue careers in 
“caring” professions related to working with children and adolescents (e.g., social, 
human, community services, and counseling). The proposed minor in Educational 
Psychology would provide students with a greater understanding of theory, research, 
and practice relevant to working with individuals in a variety of learning and educational 
environments. In line with WOU’s mission to “provide effective learning opportunities 
that prepare students for a fulfilling life in a global society” the interdisciplinary nature of 
the proposed minor in Educational Psychology has been designed to help students 
understand complex cognitive, physiological, social, and motivational influences on 
learning, behavior and mental health. This knowledge will prepare students to deal with 
societal and global challenges that impact learning such as limited access to early 
childhood care and education for vulnerable and disadvantaged children, equal access 
to educational resources and appropriate support for individuals who identify as ethnic 
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and linguistic minorities and learners with disabilities (EFA Global Monitoring Report, 
2015).  In line with WOU’s mission to support “an accessible and diverse campus 
community” the proposed minor is expected to attract both traditional and nontraditional 
students, as well as underrepresented populations including students who identify as 
Latina/Latino, and student of color with an interest in psychology and education. The 
above also support WOU’s core themes of “Effective Learning” and “Diversity.”  

 

 

b. Manner in which the proposed program contributes to institutional and 
statewide goals for student access and diversity, quality learning, research, 
knowledge creation and innovation, and economic and cultural support of Oregon 
and its communities. 

 

As the ethnic, cultural and linguistic diversity of Oregon learners increases, knowledge 
of complex cognitive, physiological, social, and motivational influences on learning, 
behavior, and mental health is important for the economy of Oregon (Annual 
Measurable Achievement Objective Report AMAO, 2014). As described above, the 
proposed minor in Educational Psychology contributes to institutional and statewide 
goals for quality learning as it was designed to help students develop effective critical 
thinking skills and show understanding of approaches to assessing outcomes across 
diverse environments and populations. Some of the course offerings will be provided in 
online or hybrid formats to increase access.  

 

c. Manner in which the program meets regional or statewide needs and enhances 
the state’s capacity to: 
 

i. improve educational attainment in the region and state; 
 
ii. respond effectively to social, economic, and environmental challenges and 

opportunities; and 
 
iii. address civic and cultural demands of citizenship. 

 
The proposed minor in Educational Psychology will contribute to educational attainment 
in the state by preparing graduates to work with diverse learners. Educational needs in 
Oregon have become increasingly diverse in the last 20 years. For example, the 2013–
2014 school year, more than half of Oregon public school students (K-12) qualified for 
free or reduced priced lunch. Students of color represent approximately 35 percent of 
Oregon’s student population, with the largest subgroup including Hispanic students. 
English Language learners entering Oregon schools speak more than 150 languages, 
with the largest concentrations speaking Spanish, Russian, Vietnamese, Chinese, and 
Somali (AMAO, 2014). For the same year, approximately 13 percent of Oregon students 
received special education services with the most common categories identified 
including specific learning disability and specific language impairment.  (Saxton, 2014).  
Students completing a minor in Educational Psychology will understand the complex 
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cognitive, physiological, social, and motivational influences on learning, behavior, and 
mental health making them well suited to working with diverse learners in the state. 
Producing graduates with minors in Educational Psychology will support the regional 
and statewide economy by providing appropriately educated workforce to serve Oregon 
and the needs of its citizens (see 4d below). For example, with increased emphasis on 
assessment, and testing, understanding of assessment of outcomes for diverse 
environments and populations is increasingly important (Villegas-Gutiérrez, 2015). 
Students with a minor in Educational Psychology will be sensitive to and aware of 
different approaches to assessment best suited for providing fair and accurate 
assessments for diverse learners.  Finally, a minor in Educational Psychology will 
provide students with an understanding of research, and practice related to education 
systems as well as understanding of outcomes for diverse populations, both of which 
are important for effective civic responsibility.  

 
3. Accreditation 

a. Accrediting body or professional society that has established standards in the 
area in which the program lies, if applicable. 

Although there are no professional accreditation standards for minors in Educational 
Psychology, this minor has been developed using standards provided by the American 
Psychology Association, Division 15 Educational Psychology.    
 

b. Ability of the program to meet professional accreditation standards.  If the 
program does not or cannot meet those standards, the proposal should identify 
the area(s) in which it is deficient and indicate steps needed to qualify the 
program for accreditation and date by which it would be expected to be fully 
accredited. 

N/A. There are no professional accreditation standards in place to evaluate an 
Educational Psychology minor.  

c. If the proposed program is a graduate program in which the institution offers an 
undergraduate program, proposal should identify whether or not the 
undergraduate program is accredited and, if not, what would be required to 
qualify it for accreditation. 

N/A. This is not a graduate program.  

 
d. If accreditation is a goal, the proposal should identify the steps being taken to 

achieve accreditation.  If the program is not seeking accreditation, the proposal 
should indicate why it is not. 

N/A. Accreditation is not a goal for this minor 

 
 

 
4. Need 
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a. Anticipated fall term headcount and FTE enrollment over each of the next five 
years. 

We predict that we will have approximately 10 new minors per year, reaching 50 minors 
by the 4th year of implementation.  
 

b. Expected degrees/certificates produced over the next five years. 
 

After 5 years, we predict that 40 students will have graduated with a minor in 
Educational Psychology.  
 

c. Characteristics of students to be served (resident/nonresident/international; 
traditional/ nontraditional; full-time/part-time, etc.).  
 

Although this minor will be similar to other minors at WOU in terms of student 
characteristics, we anticipate drawing students to this program from current students 
who typically complete a major or minor in psychology. Additionally students who major 
in a subject area (i.e., Math, Spanish) who intend to become teachers and pursue an 
MAT, may choose to minor in Educational Psychology.  Historically such students have 
been Oregon residents, predominantly identifying as traditional (60%) and first 
generation (50%), including both full-time and part-time students. As some courses 
included in the proposed minor will be offered in online or hybrid formats to provide 
greater accessibility to students, it is expected that the characteristics of students to be 
served may change accordingly.   

 

d. Evidence of market demand. 

The Educational Psychology minor will provide students across a wide variety of majors 
the ability to develop skills that are in demand in multiple settings.  According to the 
Occupational Outlook Handbook (2015) employment opportunities for individuals with 
knowledge and skills in Educational Psychology can include 

 Educational Specialist 

 Educational/Vocational Counselor 

 Educational Software Consulting 

 Teaching 

 Special Education 

 Instructional Specialist 

 Early Intervention Specialist 

 Academic Advisor 

 Career Center Director 

 Research assistants 

 Social service case workers 

 Treatment providers 
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Additionally according to APA (2015) individuals with a minor in Educational Psychology 
could go on to pursue graduate training in the following areas 

 Clinical or counseling psychology 

 Social work or therapy 

 Educational Psychology 

 Instructional Psychology 

 School Psychology 

 School Counseling 

 Speech and Language Therapist 

 

The most recent assessment of Psychology graduates (2010) indicated that for alumni 
who pursue graduate training, approximately 13% enroll in programs elated to 
Education such as Special Education, and School Counseling (Strapp, Granov, & 
Dixon, 2011). These findings suggest that psychology majors may be interested in 
additional options related to educational psychology. To provide additional information 
in spring 2015, we asked students graduating from the Behavioral Sciences Division 
with a major in Psychology or Gerontology to indicate their interest in a minor in 
educational psychology if one had been available while at WOU.  Approximately 38% of 
graduating seniors indicating that they would have a Great Interest or Very Great 
Interest in minoring in Educational Psychology.      

 

e. If the program’s location is shared with another similar Oregon public university 
program, the proposal should provide externally validated evidence of need (e.g., 
surveys, focus groups, documented requests, occupational/employment statistics 
and forecasts).  

N/A. Currently there is no similar program offering coursework in psychology and 
education. 

 

f. Estimate the prospects for success of program graduates (employment or 
graduate school) and consideration of licensure, if appropriate. What are the 
expected career paths for students in this program? 

 
o Employment prospects: As noted above, individuals who receive a 

minor in Educational Psychology may find work in numerous job settings. 
Specific job titles include: Educational Specialist; Educational/Vocational 
Counselor; Educational Software Consulting; Teaching; Instructional 
Specialist; Early Intervention Specialist; Academic Advisor; Career Center 
Advising; Career Center director; Research assistant; Social service case 
worker; Treatment provider.  

  
o  Graduate school prospects: As noted above, individuals interested in 

Educational Psychology  can go on to pursue various graduate school 
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options including: Clinical or counseling psychology; Social work or 
therapy; Educational Psychology; Instructional Psychology; School 
Psychology; School Counseling; Speech and Language Therapy. 
Completion of a minor in Educational Psychology may facilitate admission 
to such programs (APA, 2014).    

 
o Career paths: Individuals who receive a doctoral degree in a field related 

to Educational Psychology can go on to work in many settings including 
schools, universities, government agencies, and in dedicated research 
institutions. Educational psychologists may consult with businesses and 
work directly in the company's setting. Educational psychologists who 
provide clinical services might have their own private practices or work in 
a group practice.  Individuals with a master’s or bachelor’s degree may be 
able to secure positions in schools and educational institutions to help 
improve their learning systems and support learner needs (Passenger, 
2014)    

 
 

5. Outcomes and Quality Assessment 

a. Expected learning outcomes of the program. 

 

Students completing a minor in Educational Psychology will 

1. use critical thinking in analyzing theory, research, and practice related to educational 
psychology.   

2. demonstrate understanding of complex cognitive, physiological, social, and 
motivational influences on learning, behavior, and mental health.  

3. explain current approaches to assessing outcomes across diverse environments and 
populations.  

 

b. Methods by which the learning outcomes will be assessed and used to improve 
curriculum and instruction. 

A rubric will be developed based on the learning outcomes described above. This rubric 
will be used to evaluate a random sample of projects submitted by students enrolled in 
the minor. This evaluation will take place for the first time in Spring 2018 (the second 
spring that the minor is anticipated to be available). Additionally, students completing a 
minor in Educational Psychology will provide feedback to the minor through an annual 
graduating senior survey. 

 

c. Nature and level of research and/or scholarly work expected of program faculty; 
indicators of success in those areas. 

 
The faculty who teach in this program will have their scholarly and research 
expectations set by their rank (e.g., NTT vs. TT) and their academic unit.  
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6. Program Integration and Collaboration 

a. Closely related programs in this or other Oregon colleges and universities. 

 

To our knowledge, no other Oregon college or university currently offers an 
undergraduate minor in Educational Psychology.  Some schools offer undergraduate or 
graduate courses in Educational Psychology.  For example, Oregon State University 
offers TCE 411 Educational Psychology, Learning, and Development.  Graduate level 
courses in Educational psychology are offered at Portland State University and 
Southern Oregon University. Some private universities in Oregon, such as George Fox 
and Marylhurst University, offer graduate programs in educational psychology. Our 
proposal provides an additional option to minor in Educational Psychology not available 
at other Oregon institutions.  

 
b. Ways in which the program complements other similar programs in other Oregon 

institutions and other related programs at this institution.  Proposal should identify 
the potential for collaboration. 

See previous response. 
 

c. If applicable, proposal should state why this program may not be collaborating 
with existing similar programs. 

N/A.  

 

d. Potential impacts on other programs. 
 
N/A. We do not anticipate a significant impact on other programs.  

 
7.  Financial Sustainability (see Budget Outline form) 

a. Business plan for the program that anticipates and provides for its long-term 
financial viability, addressing anticipated sources of funds, the ability to recruit 
and retain faculty, and plans for assuring adequate library support over the long 
term. 

 

This minor was built around currently existing psychology and education faculty and 
courses. No new resources are required for startup and maintenance of this new minor.  

 

b. Plans for development and maintenance of unique resources (buildings, 
laboratories, technology) necessary to offer a quality program in this field. 

 

No unique resources are needed to offer a quality minor in Educational Psychology.  
This new minor takes advantage of currently existing resources.   
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c. Targeted student/faculty ratio (student FTE divided by faculty FTE). 

 

We anticipate that the student/faculty ratio will be similar to that of other courses offered 
in psychology and education which approximates 25/1. 

   

d. Resources to be devoted to student recruitment. 
 
No additional resources are needed for student recruitment and retention. We anticipate 
drawing students to the new minor from those already enrolled in psychology and 
education classes.   
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Board of Trustees Meeting 

January 27, 2016 

 

Student Health and Counseling Center Construction Project 

Request to approve use of $1.9M in reserves to construct new center 

 

The Student Health and Counseling Center (SHCC) is a 7200 square foot, single-story facility 

located in the central part of campus.  The facility was built in the early 1970’s with an addition 

to the building in the early 1990’s. 

For over a decade, college campuses have been grappling with an increase in mental health 

cases.  Suicide is the second leading cause of death among college students.  While 

depression is the leading mental health issue for college students, all types of mental health 

issues are presented by college students.  The progress which has been made with medication 

related to mental health issues, while positive, has also contributed to the increased number of 

these issues on campus as students are more functional than in previous years.  As the number 

of students needing counseling has increased, the SHCC has needed to increase staff with 

limited available space. 

Since 2007, efforts have been made to expand the Student Health and Counseling Center in 

order to create additional space for staff to meet student mental health demand.  The director of 

the SHCC commissioned an architecture firm to design a 3400 square foot addition to the 

facility in order to accommodate additional staff.  Efforts continued in 2010, 2011, and 2013.  In 

each instance, cost was the prohibiting factor. 

Additional staff have been hired over the years and additional counseling interns have been 

accepted by the Center to meet increased mental health counseling demand.  Office space for 

the additional staff have been created in different ways.  In one situation, a conference room 

was eliminated and converted to two office spaces.  The director of the SHCC moved to a 

smaller office and two medical providers were moved into his previous office.  Medical exam 

rooms have also been converted to offices.  Finally, counseling interns share office space.  

While the SHCC has improvised over the years to create space for staff and continue to provide 

quality service to students, the Center has no room for growth. 

In 2014, with the dissolution of the Oregon University System (OUS) the Building Fee Fund, 

which every student contributes to, provided additional funding capacity for this project.  Prior to 

the OUS dissolution, all students in the seven university system paid $45 per term per student 

into this fund.  Based on a formula, each university received a portion of this fee to bond 

auxiliary building projects.  The three larger institutions received a smaller portion of the fee 

than the four smaller institutions.  As the system dissolved, this consortium ended and all of the 

remaining funds were distributed to each institution.  In the case of WOU, we received nearly 

two million dollars in bonding capacity.  It was decided to use $900,000 of these funds for 

expansion of the SHCC.   
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At the time this project was started, President Weiss did not want to increase student fees.  This 

was the major reason why there was not the funding capacity to expand the Center in previous 

years.  Any cost related to the addition to the SHCC needed to be covered with existing funds 

from the Building Fee and SHCC reserves.  Now with the $900,000 bonding capacity with the 

Building Fee Fund, and reserve funds available in the SHCC, the expansion was financially 

possible. 

Soderstrom Architects were employed to design the addition from a bidding process and based 

on the previous experience this firm had in the remodel designs of 2007, 2010, 2011, and 2013.  

Based on space limitations and least expensive construction options, the addition was to be 

essentially a stand-alone, two-story expansion to the Southwest corner of the facility.  As the 

design was finalized, the lower level provided 3,400 square feet of finished office space for 

counseling services and another 3,400 square feet of shell space on the second floor to be 

finished at a later date as needed.  When President Fuller arrived, the project was almost 

completely designed and nearing the start of construction. 

As this project was discussed with President Fuller, and as he looked at the landscape of 

campus, he raised the question of capacity of this building and long-term needs.  While the 

planned addition to the existing facility met current counseling needs and limited future needs, it 

did not address any future medical needs.  The 3400 square feet in shell space would also 

require additional funds in the future to complete.   

It was proposed to look at an option to build a new facility which would be more modern and 

meet the needs of a campus of 7500 students.  As a result, our architect was tasked to get 

estimates for constructing a new SHCC based on this criteria.  In this process, it was 

determined the SHCC would need a facility of approximately 11,000 square feet.  It was also 

estimated this project would cost 3.9 million dollars to complete.  The remodel and addition 

project had 2.0 million dollars in funding so this project would require an additional 1.9 million 

dollars to complete. 

The intent of this project is to keep the cost to students around $10 per student per term.  

Meetings have occurred with the ASWOU President, ASWOU Senate, General Assembly (the 

residence hall government), and the ASWOU President has conducted a survey on ORGSYNC.  

Support was overwhelming for the project.  The ASWOU President, ASWOU Senate and 

General Assembly all endorsed the project.  The survey Corbin Garner, ASWOU President, 

conducted had over 237 students respond with 81% of those students supportive of taxing 

themselves to provide the additional funding to build a new Center. 

As Eric Yahnke, President Fuller and Gary Dukes met to discuss finances associated with 

borrowing $1.9M from the University reserves, an interest rate of 4% was settled on based on 

the current market which would cost students approximately $11.55 per student per term.  

Corbin Garner was supportive of this fee.  Corbin also sent a follow-up survey out to the group 

of 237 students who responded to his original survey and 76% of these students still supported 

the fee and project. 
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Based on the preliminary schedule by our architect, planning and design for the new building 

would continue through July, 2016.  Construction would begin in July, and would be completed 

in March, 2017.  The building is currently sited for the open space north of the Winters Math and 

Nursing Building.  This site provides the best access to utilities for the new building. 

The current SHCC building will be repurposed with programs yet to be determined. 

Action Item: Approve the use of $1.9M from the reserves to be used in the construction of a 

new Student Health and Counseling Center building.  The $1.9M would be paid back over the 

course of 15 years at an interest rate not to exceed 4%. 
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